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SECTION 1 ï Introduction 

 

This policy is based on the core value of Kingsmead School.  Positive relationships 

between staff and students built on care and respect lie at its very heart.   

 

Similarly, in order to support students to show determination and build aspiration, there 

must be a clear, consistent and shared understanding of what positive behaviour for 

learning is, and what systems are in place when studentsô behaviour for learning does not 

meet these shared expectations. 
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This policy aims to: 

 

a) Outline the key shared expectations that underpin the fostering of positive relationships 

between staff and students. 

 

b) Outline our code of conduct and shared expectations for positive behaviour in the 

classroom, and the wider school community. 

 

c) Outline the graduated protocols and procedures in place when behaviour(s) do not 

comply with our code of conduct. 

 

d) Outline the specific roles and responsibilities of key personnel in relation to the fostering 

of positive relationships and positive behaviour for learning. 

 

This policy has been developed in consultation with staff and key stakeholders and from 

advice based on the following statutory documentation: 

 

Behaviour and Discipline in Schools ï Department for Education ï September 2020 

Searching, Screening and Confiscation at School - Department for Education ï January 

2018 

Equality Act 2010 ï Advice for Schools - Department for Education ï June 2018 

SEND Code of Practice - Department for Education ï April 2020 

Use of Reasonable Force in Schools - Department for Education ï July 2013 

Sexual Violence and Sexual Harassment Between Children in Schools and Colleges - 

Department for Education ï September 2021 

 

This policy acts in conjunction with the following policies: 

 

¶ Anti-Bullying Policy 

¶ Attendance Policy 

¶ Child Protection and Safeguarding Policy 

¶ Drugs and Substances Policy 

¶ Exclusions Policy 

¶ ICT & Online Safety Policy 

¶ Restrictive Physical Intervention Policy 

¶ Rewards Policy 

¶ SEND Policy 

¶ Staff Code of Conduct Policy 

¶ Student & Parent Acceptable Use Policy 

¶ Teaching and Learning Policy 

 

This policy is published in line with schedule 1 of the Education (Independent School 

Standards) Regulations 2014; Paragraph 7 outlining an Academy Schoolôs duty to 

safeguard the welfare of children.   
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Paragraph 9 requires the school to have a written behavior policy and paragraph 10 

requires the school to have an anti-bullying strategy (See separate policy).  This policy is 

available on the schoolôs website in line with Department for Education guidelines. 

 

SECTION 2 ï Positive Relationships ï Shared Expectations 

 

Positive relationships between students and staff are crucial in establishing positive 

behaviour for learning. 

 

If students are to achieve their very best and thrive, the positive relationships that are made 

between them and staff are crucial. 

 

Research consistently shows that positive and consistent relationships between staff and 

students is a key factor in both achievement and well-being. 

 

All students at Kingsmead have the right to (see Appendix 1): 

¶ Feel safe, happy, cared for and supported. 

¶ Be treated fairly and respectfully. 

¶ Be valued, listened to and feel proud to be part of the school community. 

¶ Be inspired and motivated to achieve their very best. 

¶ Enjoy and participate in the wider life of the school. 

 

These rights can be achieved by: 

 

¶ Developing positive relationships with staff and other students. 

¶ Being kind, showing care and respect. 

¶ Being prepared and ready to learn. 

¶ Engaging positively. 

¶ Aspiring to do their very best. 

 

In order to specifically foster positive relationships with staff in the classroom it is 

expected that students: 

 

¶ Greet their teacher positively at the start of each lesson. 

¶ Are silent when the teacher is addressing the class. 

¶ Listen respectfully when others are contributing in class. 

¶ Follow all reasonable instructions immediately without argument. 

¶ Help and support others. 

¶ Always treat everyone and everything respectfully. 

 

In order to foster positive relationships around the wider school community, it is expected 

that students: 

 

¶ Always behave respectfully to all staff, students and visitors. 

¶ Be considerate to others, taking every opportunity to be polite and kind. 



 

 
September 2021 ï Relationships and Positive Behaviour for Learning   
Author: Deputy Headteacher ï Well-Being & Diversity  

 
4 

 

¶ Always use respectful language and look out for opportunities to be helpful and 

supportive. 

¶ Always report any unkindness to a member of staff. 

¶ Recognise there is NO PLACE for disrespectful, offensive or discriminative acts/ 

language at Kingsmead.  (Appendix 2 ï Itôs Not OK @ Kingsmead). 

 

All staff at Kingsmead have the right to: 

 

¶ Be respected, valued and trusted. 

¶ Be supported by colleagues. 

¶ Be able to teach without distraction. 

¶ Feel part of a team. 

 

These rights can be achieved by: 

 

¶ The development of positive relationships with students and staff. 

¶ A clear and consistent application of policy. 

 

In order to specifically foster positive relationships with students in the classroom, it is 

expected that staff: 

 

¶ Meet students positively as they enter the teaching space. 

¶ Endeavour to spend at least some of the lesson circulating and interacting. 

¶ Are relentlessly positive in maintaining and restoring relationships. 

¶ Invest in óknowingô students. 

¶ Model our core values. 

¶ Manage relationships consistently, fairly and with honest professional integrity. 

¶ Manage the óbehaviourô not the óindividualô. 

¶ Always find opportunities to praise positive behavior for learning. 

 

In order to specifically foster positive relationships with students around the wider school 

community, it is expected that staff: 

 

¶ Notice positive citizenship and acknowledge/ praise. 

¶ Model positive citizenship ï be courteous, kind, polite and respectful to staff and 

students. 

¶ Categorically challenge/ triage and report any form unkindness, discrimination or 

sexual harassment. 

¶ Always endeavour to be available to listen to the voice of the student. 

 

SECTION 3 - Our code of conduct and shared expectations for positive behaviour in 

the classroom, and the wider school community. 

 

In order to build on positive relationships and to create a clear and consistent shared 

understanding of expectations for positive behaviour for learning, Kingsmead has 

developed its own student code of conduct. 
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The Kingsmead code of conduct focuses on 5 Key expectations (See appendix 3): 

 

1. Be safe 

2. Be respectful, kind and caring 

3. Be prepared and ready to learn 

4. Engage positively 

5. Aspire to do your very best 

 

These 5 key expectations are expanded in the two ócore expectationsô documents shared 

with staff, students and parent/carers, which form our code of conduct: 

 

a. Promoting positive behaviour for learning ï core expectations in the classroom 

(See appendix 4) 

 

b. Promoting positive behaviour for citizenship ï core expectations as a school 

community (See appendix 5) 

 

The 5 key expectations sit alongside our core values in maintaining a clear focus on the 

importance of care, respect, aspiration and determination. 

 

There are also key expectations made of staff in relation to how they can actively support 

the development of  positive relationships / behavior for learning. 

 

These expectations are to be used as guidelines for staff in relation to best practice in the 

classroom and in the wider school community. 

 

a. Our shared expectations - Positive behaviour for citizenship ï (See appendix 6) 

 

b. Our shared expectations - Teaching and Positive behaviour for learning ï (See 

appendix 7) 

 

The code of conduct for students, alongside the shared expectations for staff aim to give a 

clear, simple, shared and consistent vision about our expectations for: 

 

¶ Building positive relationships. 

¶ Developing and maintaining a culture of positive behaviour for learning. 

¶ Improving achievement, participation and a sense of belonging. 

¶ Enabling students and staff to thrive. 

 

SECTION 4 ï óItôs not OK @ Kingsmeadô. 

 

An ethos where all staff and students feel encouraged and supported to report any concern 

is central to our Child Protection and Safeguarding policy and procedures. 

 

In addition to these procedures, the óItôs Not OK @ Kingsmeadô strategy (See appendix 

2) has been implemented to actively and regularly reinforce the importance of staff and 

students both ócalling outô and reporting discrimination or sexual violence/ harassment.   
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óItôs Not OK @ Kingsmeadô reinforces the importance of a zero tolerance of behaviours 

that are unacceptable in our school community, namely that it is óNot OKô: 

 

¶ To belittle people because of their interests or passions 

¶ To use racist language or negatively comment about different cultures 

¶ To use sexist language or display sexist attitudes 

¶ To use discriminatory language/ attitudes in relation to someone's sexuality or 

gender identity 

¶ To behave in any way that abuses someone sexually 

¶ To discriminate against anyone because of their special needs or disability 

¶ To body shame 

¶ To discriminate against anyone because of their religious beliefs 

 

Students and staff should be actively and routinely reminded of this through briefings, 

meetings, tutor times. PSHCE and school assemblies. 

 

SECTION 5 ï Graduated protocols and procedures. 

 

The code of conduct and shared expectations are crucially important parts of this policy.  

Equally important is a clear and consistently applied set of protocols and procedures, 

understood by staff and students, which outline what happens when a studentôs behaviour 

is not in line with expectations. 

 

These óGraduated Protocolsô apply to responses to behaviour in the classroom (Levels B1 ï 

B4) and behaviour in the wider school community (Levels C1 ï C4). 

 

The majority of students at Kingsmead will go through their time at school being able to 

self-manage their behavior for learning positively without needing recourse to these 

graduated protocols.  We might describe this group as óself-regulatorsô. 

 

Some students will occasionally make small errors, which need a short intervention to 

restore or re-set their behaviour.  These interventions will usually operate at levels 1 or 2.  

We might describe these students as óboundary respondersô. 

 

A smaller group of students might typically need a more structured, medium-term 

intervention as a response to behaviours that cause concern across a number of lessons, 

or in relation to more serious incidents.  These interventions will usually operate at level 3.  

We might describe these students as óboundary hittersô. 

 

The last nominal small group of students are those that we might describe as having óno 

boundariesô.  These students may need a bespoke curriculum offer, or alternative 

provision(s) to enable them to manage at school.  In extreme circumstances, it may be 

appropriate to permanently excluded a student as a last resort if they do not respond to 

interventions or graduated support.  These students might typically be operating at level 4. 

 

The graduated protocols are designed to give opportunities for students to reflect on their 

behaviour and are restorative in nature. 
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The graduated protocols aim to identify the poor behaviour, manage a fair and reasonable 

consequence and give opportunities for students to make fresh starts wherever possible. 

 

Wherever possible, all restorative discussions/ processes will focus on modifying the 

behavior of the student, rather than just punitively sanctioning. 

 

a) Graduated protocols for learning. 

 

The graduated protocols for learning (Staff) (See appendix 8) and óWhat happens in 

the classroom if..ô (Students) (See appendix 9) outline the graduated protocols for 

responding to studentsô behavior that is not in line with our code of conduct in the 

classroom. 

 

Level B1 

 

If a student is not responding positively to discrete reminders, or disrupting learning in a 

single incident, they will be removed from the classroom for a 5-minute period and allowed 

back after a short restorative discussion with their teacher.  This will be recorded in the 

studentôs planner and on SIMS by the teacher as a B1. 

 

Level B2 

 

If a student does not respond positively on returning to the classroom, is more than 5 

minutes late or have repeated B1 incidents over a series of lessons, the teacher will issue a 

5-10-minute detention to have a fuller restorative discussion.  This will be recorded in the 

studentôs planner and on SIMS as a B2. And will take place at a break or lunchtime. 

 

The teacher/ Head of department might choose to apply some threshold B2/3 interventions 

at this stage that might include: 

 

¶ Removing the student from a lesson(s) to another member of the department. 

¶ Contacting parent/carer. 

¶ Putting student of a departmental report. 

 

Level B3 

 

If a studentôs behaviour seriously or persistently affects the learning of others, they will be 

removed immediately by a member of the Senior Leadership Team (SLT) on call, The 

student will be escorted to the re-tracking room to work in silence and issued with an 

immediate SLT re-tracking detention that lunchtime (or the next day if p5).  Parents/ carers 

will be immediately informed about this consequence. 

 

Students will also be issued an immediate SLT re-tracking detention if they truant from 

lesson(s) or do not respond positively to interventions like being removed from a lesson by 

a Head of Department or being on a departmental report. 
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If a studentôs behaviour in a lesson is unsafe, they will be immediately removed by a 

member of SLT, the incident will be investigated, and a consequence would likely be an 

Internal Exclusion (B3+) or a Fixed Term Exclusion (B4). 

 

If a studentôs behaviour does not improve following level 3 interventions, Heads of Year and 

SLT might consider threshold interventions like: 

 

¶ Putting the student on a whole school report. 

¶ Initiating a Student Support Plan (SSP). 

¶ Initiating the Early Help Process 

¶ Internal Exclusion (B3+) 

 

Level B4 

 

If a student is not responding positively to support at level B3, or their behaviour is 

persistently affecting the learning of others, SLT will review their progress and the student 

may be given a Fixed Term Exclusion (B4). 

 

If a student swears at a member of staff or behaves in a way that causes harm to another 

student/ member of staff they will be given a Fixed Term Exclusion (B4). 

 

Students who repeatedly receive B4 consequences may be at risk of permanent exclusion. 

 

In order to avoid this, HOY & SLT will consider: 

 

¶ Using the re-engagement curriculum to re-track student. 

¶ Consider temporary flexible timetables/ alternative provisions to re-track students 

¶ Initiating Early Help process 

¶ Investigating a managed transfer to another school. 

¶ Partnership work with Taunton Deane Partnership College (TDPC). 

 

At the very last resort a student may be permanently excluded for persistent disruptive 

behaviour. 

 

b) Graduated protocols for Citizenship. 

 

The graduated protocols for citizenship (Staff) (See appendix 10) and óWhat happens 

outside the classroom if..ô (Students) (See appendix 11) outline the graduated protocols 

for responding to studentsô behavior that is not in line with our code of conduct in the wider 

school community. 

 

Level C1 

 

If students are not following simple expectations about litter, running inside buildings, 

sensible noise levels, play-fighting etc, they will be reminded about expectations by staff.  If 

a student is repeatedly reminded they will be issued a C1 in their planner and on SIMS by 

their tutor. 
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Level C2 

 

If a student behaves anti-socially, is unpleasant to another student(s) or use hurtful or 

unpleasant language, their tutor/ HOY will be informed and they will be issued a 5-10 

minute detention.  This will be recorded as a C2 in the studentôs planner and on SIMS by 

the tutor/ HOY. 

 

Tutors/ HOYs will monitor level C1/ C2 incidents and if repeated will issue an SLT re-

tracking detention. (C3) 

 

Level C3 

 

If a student: 

 

¶ smokes during the school day. 

¶ Uses sexualised language/ jokes/ taunts 

¶ Is overly physical with another student 

¶ Is defiant around the school 

¶ Truants off-site 

¶ Is involved in a single incident of bullying 

 

They will be issued an SLT re-tracking detention (C3) and parents/carers will be informed. 

 

If a student does not respond positively to level 3 interventions the HOY & SLT will consider 

the following threshold interventions: 

 

¶ Putting student on an attendance report 

¶ Isolating students at social times 

¶ Initiating a Student Support Plan 

¶ Initiating the Early help process 

¶ Internal Exclusion (C3+) 

 

Level C4 

 

If a student is involved in: 

 

¶ A physical assault against another student 

¶ Sexual harassment 

¶ Being in possession of alcohol or illegal drugs 

¶ Carrying items likely to harm others 

¶ Identity based abuse 

¶ Swearing at a member of staff 

¶ Theft/ vandalism 

¶ Persistent bullying 

 

The incident will be thoroughly investigated by the SLT, and a Fixed Term Exclusion (C4) 

will be issued (Length dependent on severity of incident). 
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Students who repeatedly receive C4 consequences may be at risk of permanent exclusion. 

 

In order to avoid this, HOY & SLT will consider: 

 

¶ Using the re-engagement curriculum to re-track student. 

¶ Consider temporary flexible timetables/ alternative provisions to re-track students 

¶ Initiating Early Help process 

¶ Investigating a managed transfer to another school. 

¶ Partnership work with Taunton Deane Partnership College (TDPC). 

 

At the very last resort a student may be permanently excluded for persistent disruptive 

behaviour, persistently violent behaviour, sexual violence/ assault, bringing/using/supplying 

illegal substances or weapons onto the school premises. 

 

SECTION 6 ï Serious Incidents 

 

a) Searching Students and the involvement of the police 

 

Incidents of a serious nature will always be investigated thoroughly by member(s) of the 

SLT. 

 

This will include the taking of statements from those involved in or witness to serious 

incidents. 

 

It may be necessary to search a student(s) as part of a serious investigation.  If a member 

of staff believes a student is in possession of alcohol, drugs, weapons or other illegal items, 

the student will be referred to a member(s) of the SLT.  A minimum of two members of staff 

including at least one member of the SLT can ask a student to hand over any suspected 

items. 

 

If the student refuses to do this, a member of the SLT can search the studentôs belongings/ 

outer clothing and locker without their permission ï although a member of the SLT will 

always seek to inform a parent/ carer that this is going to be done. 

 

In any incident (other than those highlighted below) where it is considered a criminal 

offence may have taken place, the Headteacher will consider whether to inform the police.  

The Headteacher will always communicate any decision regarding this to parents/ carers. 

 

Incidents where this may occur include serious bullying, identity-based abuse, assault or 

possession of illegal drug(s)/ weapons. 

 

b) Sexual violence and sexual harassment between children 

 

Sexual violence and sexual harassment between children does occur in schools including 

Kingsmead School. 

 

Alongside our safeguarding commitment to understanding that sexual violence and sexual 

harassment between children ócould happen hereô, we have a commitment to ensuring that 
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all staff have an understanding of what sexual violence and harassment might look like and 

what to do if it is reported. 

 

We are also committed to ensure students feel safe in reporting any incidents of sexual 

violence or harassment between children in or out of school, or online. 

 

This commitment is outlined in our Child Protection and Safeguarding Policy and in part 

one of óKeeping Children Safe in Education 2021ô. 

 

If staff have any concern regarding sexual violence or harassment between children they 

should report it immediately to the DSL/ DDSL via óMy Concernô or in person. 

 

If we believe a crime has been committed in relation to sexual violence or harassment 

between children, the police will be important partners to work with. 

 

Where a report of rape, assault by penetration or sexual assault is made, the starting 

principle is that it should be referred on to the police. 

 

Referrals to the police might be made as a natural progression from the DSL referring 

concerns to childrenôs social care.  Online sexual abuse should be reported via CEOP. 

 

When an allegation of sexual violence or harassment is made it is vital that all victims are 

reassured they are being taken seriously, regardless of how long it has taken for them to 

come forward, and they will be supported and kept safe.  Victims should never be made to 

feel ashamed for making a report. 

 

Any report of sexual violence or harassment either online or offline, including those that 

have happened outside Kingsmead will be triaged by the DSL or DDSL. 

 

The DSL/ DDSL will consider: 

 

¶ The wishes of the victims and how they wish to proceed. 

¶ The nature of the alleged incidents ï including whether a crime may have been 

committed. 

¶ The ages of the children involved 

¶ The developmental stages of the children involved 

¶ Any power imbalance between the children 

¶ Whether in alleged incident is a óone offô or part of a pattern 

¶ That sexual violence and harassment can take place within intimate personal 

relationships between peers 

¶ Are there ongoing risks to the victim, other children or school staff 

¶ Other related issues like Child sexual exploitation or child criminal exploitation. 

 

If the DSL/DDSL choose to report the alleged incident to childrenôs social care or the police, 

the DSL/DDSL will need to seek advice from the relevant agency regarding how/if the 

alleged perpetrator will be informed. 
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The four likely scenarios following a report of alleged sexual violence or sexual harassment 

are outlined in detail in paragraph 76 of óSexual Violence and Sexual harassment between 

children in schools and colleges ï DfE ï Sept 2021ô. 

 

Schools may choose to: 

 

¶ Manage the incident internally 

¶ Initiate the Early Help process 

¶ Refer to Childrenôs social care 

¶ Report to the police. 

 

In a situation where an incident has occurred ï however minor, the school has a 

responsibility to support the victim either within school, through early help or the support of 

other agencies. 

 

SECTION 7 ï Interventions 

 

A wide range of interventions triggered by the above protocols are used in school to 

support students re-track their behaviour within a restorative framework. 

 

At levels 1-2 these are usually restorative discussions that should seek to be solution 

focused, based on simple plans to re-track.  They may also include simple changes ï for 

example a change of seating plan etc. 

 

When a student is removed to the re-tracking room, they will be settled in silence and 

asked to complete subject specific work.  The SLT retracking detention that follows will be 

for 30 minutes at lunchtime ï and will include a written activity that provided an opportunity 

for a student to reflect on their behaviour and identify strategies to modify their behaviour. 

 

Students issued an SLT re-tracking detention for another reason will follow the same 

process. 

 

Further Interventions include: 

 

a) Report Cards - Students might be placed on a report for a number of reasons.  The 

report might focus on one department ï or be a whole school report.  The department 

report would need to be monitored by the classroom teacher and/ or HOD and signed by 

the parent/ carer.  The whole school report would need to be monitored by either the tutor, 

Head of Year or Assistant Headteacher (Lower/ Upper School) depending on the nature of 

the intervention. (See appendix 12). 

 

Reports should be designed to identify opportunities to notice positive behaviour. 

 

b) Close contact between home and school ï where appropriate, parents are contacted 

via telephone calls, letters or meetings regarding both positive and negative behaviour. 
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c) In class Teaching Assistant support ï teaching assistants (TAôs) are available to 

provide in- class support with SEMH as well as learning needs. The co-ordination of this 

support is aimed at addressing both individual and class issues. 

 

d) One to one mentoring ï those students identified as having Social, Emotional or Mental 

Health (SEMH) related needs can be allocated a Keyworker from within the SEND team 

and supported appropriately. Keyworker list is available from the SEND secretary.  It is 

recognised that all students need a trusted member of staff they can speak to when the 

need arises ï some will need this more than others and the Keyworker system supports 

this need. 

 

e) Group work based support ï where appropriate group based interventions are 

delivered to targeted students where an issue has been identified or where it is agreed an 

increased response from the Pastoral/ Student Welfare team is needed in order to support 

the student to engage appropriately in education. Examples of these might be anger 

management, social skills etc, run by support staff at set times in full consultation with staff 

affected. 

 

f) Restorative Justice ï When there are incidents between students, members of staff will 

always endeavor to resolve using a órestorativeô model.  We would always aim to give 

students an opportunity to explain what events occurred, and how they felt about them ï 

and professionally manage a resolution of any ongoing conflict. 

 

g) Exit Cards ï For those students who struggle to manage emotionally when presented 

with some of the frustrations they face within the classroom. Exit cards are credit card sized 

and are issued to students with significant difficulties in managing their anger/emotions. 

They are placed on the desk and the student goes to a designated member of staff or area 

to gain some support. The use of exit cards is monitored closely by the Head of Year and/or 

Student Welfare Coordinators/ SEND staff. 

 

h) Removal from Department Areas ï A student may be removed from a particular 

curriculum area for a set period of time. Close consideration is given to where the student 

will go during these periods and what activity they should be doing. This could be in another 

teacherôs classroom.  Re-integration back into the subject area will be subject to 

appropriate action planning and agreements between student and teacher. 

 

i) The Re-engagement Curriculum - The Re-engagement curriculum is managed by the 

re-engagement coordinator. They work alongside Heads of Year and Assistant 

Headteachers (Lower & Upper School) to devise and implement alternative/ supportive 

curriculum offers and interventions for students who are struggling to manage in the 

óregularô curriculum. 

 

j) Student Support Plans (SSPôs) ï SSPôs are school based interventions to support 

individual students to manage their behaviour appropriately. SSP meetings are held in 

consultation with studentôs, their parents and key staff including the Head of Year, and with 

some students, the Head of Lower/Upper School.  They are aimed at the following 

students: 
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¶ Those that do not respond to the schoolôs behavioural policies and practices. 

¶ Those whose behaviour is deteriorating rapidly. 

¶ Those who may have had several fixed term exclusions. 

¶ Those who are óvulnerableô but not at risk of exclusion. 

 

SSP meetings adopt a solution focused approach and will result in a written document 

outlining the summary of the meeting, concerns, issues and successes discussed along 

with any agreed targets and action. (See Appendix 13).  These will be distributed to all 

working with the student. 

 

Meetings will take place once every half term as far as possible and will always review 

agreed targets and actions. 

 

k) Multi-agency referrals ï we have strong links with outside agencies and where 

appropriate, will refer students to agencies who have a brief to support us with a concern 

we have identified.  Examples of agencies are Taunton Deane Partnership College, 

Adolescent Support, CAMHS, PFSAs and CSC and they will always be invited to SSPs 

when involved directly with a student whose behaviour is of concern. 

 

l) Applied Learning Provision ï we have a well-developed applied learning base which 

provides other learning opportunities for some students who need an alternative to the 

mainstream education.  Referrals are made through the Head of Year and may also be an 

outcome of SSPôs and will be in consultation with the SLT lead and Head of Applied 

Learning. 

 

Although clearly part of the graduated protocols, the following consequences that relate to 

behaviours do also aim to operate broadly with a restorative framework: 

 

a) Internal Exclusions 

 

Parents/ carers will always be informed by telephone by the Head of Year about an internal 

exclusion ï and also in writing. 

 

Internal Exclusions can only be issued by the Head of Year in consultation with a member 

of the SLT, or directly by a member of the SLT. 

 

Internal Exclusions are led by the Re-tracking coordinator and supported by the Head of 

Year.  Students are required to work in isolation in the re-tracking room for a full day.  Work 

will be provided by subject teachers for the student to complete.  Students will be allowed 

supervised breaks at the normal times. 

 

An important function of the internal exclusion is to enable the student to properly reflect on 

the reason their poor behaviour has led to the internal exclusion.  This reflection will be 

managed by the re-tracking coordinator in liaison with the Head of Year. 
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b) Fixed Term Exclusions 

 

Fixed term exclusions can only be issued by a member of the SLT ï and they will, 

whenever possible fully consult with the Headteacher before a decision regarding a fixed 

term exclusion is made. 

 

Incidents that lead to fixed term exclusions are always investigated thoroughly, so a final 

decision regarding an exclusion may take more than a day to resolve.  However, Parents/ 

Carers will always be contacted by phone by a member of the SLT if a student is at risk of 

receiving a fixed term exclusion and then when the final decision has been made. 

 

Fixed term exclusions are usually issued for between one and five school days, but in 

exceptional circumstances can be for a longer period. 

 

A formal letter will be sent to the parent/ guardian on the day of the exclusion outlining the 

reason for the exclusion and the legal status of the exclusion/ complaints procedure. 

 

Our aim is to minimise levels of fixed term exclusions, and they will only be used as a last 

resort. 

 

Every fixed term exclusion will be followed by a re-integration meeting involving the 

Headteacher or a member of the SLT, The Head of Year, parent/ carer and student where 

the student must agree to the terms of re-admittance. (See Appendix 14) 

 

A copy of every exclusion letter is sent to the Chair of Governors and the letters indicate 

that; 

 

¶ The Chair of Governors has been informed of the exclusion 

¶ The parent/ carer has a right to appeal against the exclusion to the governing body 

via the Chair of Governors. The letter will advise parents that if they wish to appeal, 

they should make known their intention within seven school days of notification. 

 

Comprehensive details relating to fixed term exclusions can be found in the exclusions 

policy. 

 

c) Managed Transfers 

 

Occasionally, all attempts to manage and support the appropriate behaviour of a student 
break down.  In such incidences, a ómanaged transferô between Kingsmead and another 
local school can be explored.  This would give the student an opportunity for a ófresh startô ï 
but is subject to a local protocol between schools and would need to be carefully considered 
by Kingsmead staff, the parents/ carers and any potential new school.  Local protocols 
ensure that any managed transfer is initially on a trial basis. 

 
d) Permanent Exclusions 
 
A decision to exclude a student permanently will usually be the final step in a graduated 
process for managing serious concerns regarding behavior as detailed elsewhere in this 
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document.   
 
A decision to exclude a pupil permanently should only be taken: 
 
Å in response to a serious breach or persistent breaches of the school's relationships & 
positive behaviour for learning policy; and 
 
Å where allowing the pupil to remain in school would seriously harm the education or welfare 
of the pupil or others in the school. 
 
In exceptional circumstances permanent exclusions may be issued as a result of a very 
serious single incident.  Any decision to permanently exclude a student will be rooted in this 
policy and relate directly to the graduated protocols. 
 
Kingsmead has a commitment to avoid permanent exclusion and works with a range of 
other agencies to explore alternative solutions to permanent exclusion wherever possible. 
 

We recognise that a child or young persons óhome schoolô is almost always the best place 

for them, but will have to sometimes concede that alternative provision ï including via the 

route of a permanent exclusion, might be the best solution for the young person, their 

family/ carers and the rest of the school community. 

 

Parents and carers will always be fully informed if a young person is at risk of permanent 

exclusion.  Any attempts to seek out alternative support and provision for the young person 

will always be done with the agreement and cooperation of the parents/ carers. 

 
Comprehensive details relating to Permanent exclusions can be found in the exclusions 

policy. 

 

SECTION 8 ï Roles and responsibilities 

 

a) The governing body 

 

Th governing body will monitor and evaluate the strategies used to develop positive 

relationships across the school community as well as monitoring and evaluating patterns of 

behaviour and the success of interventions used to improve behaviour and attitudes. 

 

b) The Headteacher 

 

The headteacher will ensure that this policy is strategically implemented at all levels within 

the school. 

 

c) The Deputy Headteacher (Well-being & Diversity) 

 

The Deputy Headteacher (Well-being & Diversity) will ensure that this policy is widely 

understood and consistently implemented by all members of the school community.  They 

are responsible for effectively communicating policy implementation and ensuring any 

updates/ training relevant to this policy are  carried out effectively. 
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The Deputy Headteacher (Well-being & Diversity) will also attend all allocation panels, 

liaise with TDPC regarding potential partnership work and liaise with other schools 

regarding the potential managed transfer of students.  They will also oversee the 

effectiveness of the Re-tracking coordinator and the Re-engagement coordinator. 

 

The Deputy Headteacher (Well-being & Diversity) will hold regular Well-being & Diversity 

Leadership Group meeting where issues relating to this will be discussed and evaluated.  

They will also regularly report to the Well-being and Diversity governorôs sub-committee, 

including updates on the effectiveness of building positive relationships/ behaviour for 

learning and data pertaining to behaviour and attitudes in school. 

 

The Deputy Headteacher (Well-being & Diversity) will ensure that SLT Re-tracking 

detentions, internal exclusions and re-integrations following fixed term exclusions are 

managed effectively and within a restorative framework.  They will also ensure that 

processes for investigating serious incidents are consistently followed and regularly 

reviewed. 

 

d) Assistant Headteachers (Lower & Upper School) 

 

Assistant Headteachers are responsible for the day to day management and 

implementation of this policy within their respective school areas.  This will include working 

closely with Heads of Year, Heads of Department and tutors to ensure that positive 

relationships thrive and all aspects of the graduated protocols for learning and citizenship 

are implemented within a restorative framework. 

 

Assistant Headteachers will ensure that the code of conduct/expectations are fully 

understood and consistently communicated within their respective areas.  

 

Assistant Headteachers are responsible for investigating serious incidents within their 

respective areas. 

 

e) Assistant Headteacher/ SENco Inclusion 

 

The Assistant Headteacher/ SENco Inclusion is responsible for ensuring this policy is 

implemented with specific focus on students with special educational needs and disabilities. 

 

f) Heads of Year 

 

Heads of Year are responsible for working with their tutor team to maintain positive 

relationships within their year team and ensuring that graduated protocols for citizenship 

are implemented within a restorative framework. 

 

Heads of Year will ensure that the code of conduct/expectations are fully understood and 

consistently communicated within their respective year group.  

 

Heads of year are responsible for investigating citizenship incidents within their year team 

not picked up by the relevant assistant headteacher. 
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Heads of Year are responsible to support the SLT Re-tracking Detention Rota as required. 

 

g) Heads of Department 

 

Heads of Department are responsible for ensuring that positive relationships thrive within 

their department and that graduated protocols for learning are implemented within a 

restorative framework.  They are responsible for initiating interventions at levels B2/3 to 

ensure staff within their team are supported and students have support to re-track. 

 

Heads of Department will ensure that the code of conduct/expectations are fully understood 

and consistently communicated within their respective departments.  

 

Heads of Department are also responsible are responsible to support the SLT Re-tracking 

detention Rota as required. 

 

h) Tutors 

 

Tutors are responsible for ensuring their tutees fully understand the code of 

conduct/expectations. 

 

Tutors are responsible for establishing high standards regarding the quality of positive 

relationships and positive behaviour for learning/ citizenship within their tutor group. 

 

i) Classroom teachers 

 

Classroom teachers are responsible for implementing this policy within their day to day 

work, actively supporting positive relationships and behaviour for learning by fairly and 

consistently following the key guidance/ protocols. 

 

j) Support Staff (Classroom) 

 

Support staff (Classroom) are responsible for implementing this policy within their day to 

day work by fairly and consistently following the key guidance/ protocols when working in 

partnership with classroom teachers and other staff. 

 

k) Support Staff (Non Classroom) 

 

Support Staff (Non-classroom) are responsible for implementing this policy within their day 

to day work, specifically in relation to supporting the quality of relationships within the 

school community and reporting any concerns to the relevant Head of Year/ member of 

SLT. 

 

l) Re-tracking Coordinator 

 

The re-tracking coordinator is responsible for managing the re-tracking room and the 

processes for supporting students within the re-tracking room ï including students on 

internal exclusion.  They are also responsible for administrating/ supporting the SLT re-
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tracking detentions and internal exclusions.  They support the work of the re-tracking 

assistant. 

 

m) Re-engagement Coordinator 

 

The Re-engagement coordinator is responsible for managing the re-engagement 

curriculum/ area.  They work alongside Heads of Year and Assistant Headteachers (Lower 

& Upper School) to devise and implement alternative/ supportinve curriculum offers and 

interventions for students who are struggling to manage in the óregularô curriculum. 

They support the work of the Re-engagement assistant. 
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SECTION 9 ï Appendices 

Appendix 1 ï Studentôsô Rights Poster 
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Appendix 2 ï óItôs Not OK @ Kingsmeadô 
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Appendix 3 ï 5 Key Expectations 
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Appendix 4 ï Promoting Positive Behaviour for Learning ï Core Expectations 
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Appendix 5 ï Promoting Positive Behaviour for Citizenship- Core Expectations 
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Appendix 6 ï Our Shared Expectations ï Citizenship 
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Appendix 7 ï Our Shared Expectations - Teaching and Positive Behaviour for 

Learning 
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Appendix 8 ï Graduated Protocols for Learning ï Staff Guidance 
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Appendix 9 ï What Happens in the Classroom if? 
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Appendix 10 ï Graduated Protocols for Citizenship ï Staff 

 

 

 

 

 

 


